Name:___________Class: __________ Date: ____

	 
	 
	 
	GAEILGE
	 
	 
	 
	C.M

	Téama:  Me Fein
 

Fothéamaí:

 

 

 Labhairt:

 
 Snáithaonad: Ag cothú spéise: Ba chóir go gcuirfí ar chumas an pháiste
go neamhfhoirmiúil

· an Ghaeilge a labhairt go teagmhasach neamhfhoirmiúil

caidreamh sóisialta a dhéanamh sa seomra ranga


beannú, slán a fhágáil, glaoch ar dhuine


cumarsáid shimplí


‘Bhí mé tinn inné, tá mé ar ais inniu.’


‘Bhí babaí nua ag Mamaí.’

sa teagasc

· rainn a rá


‘Scipeáil suas is scipeáil síos’

· gníomhamhráin thaitneamhacha a chanadh


‘Buail bos’


‘Timpeall, timpeall’


‘Sín do lámha’

· páirt a ghlacadh i sceitsí gearra de scéalta aitheanta


puipéid a úsáid agus na páistí ag rá an churfá


‘Lig isteach mé, lig isteach mé.’

· suímh shamhlaíocha a chruthú agus a fhorbairt i sceitsí agus drámaí


‘Is spásaire mise, is mise Superman.’


‘Mise Hansel, tá mé ar strae.’

· Gaeilge a labhairt i gcomhthéacsanna cultúrtha


cluichí traidisiúnta d’fhéilte éagsúla na bliana.
Snáithaonad: Ag úsáid teanga: Ba chóir go gcuirfí ar chumas an pháiste
· úsáid a bhaint as leideanna éagsúla chun cabhrú le cumarsáid éifeachtach a dhéanamh


geáitsí, béim agus tuin

· nuacht shimplí phearsanta a thabhairt


labhairt faoi/fúithi féin, a c(h)aitheamh aimsire agus faoina g(h)náthshaol 
laethúil

· scéalta gearra a insint ag úsáid sraith briathra


Bhí mé sé bliana inné. Bhí cóisir agam.


Tháinig mo chairde go léir. Bhí cáca agus coinnle agam.

· sainfhoclóir na dtéamaí don leibhéal seo a úsáid


pictiúir, póstaeir agus ábhar dílis


cluichí foclóra


abairtí a chumadh ó spreagthaigh

· focail cháilitheacha a úsáid


mór, beag, fada, gearr, bán, íseal, ard, tanaí


go tapa, go mall, go dona, go maith

· rólghlacadh a chleachtadh i suímh éagsúla


sa siopa bréagán, sa seomra ranga, sa chlós

· cluichí teanga a imirt


taispeáint agus labhairt


uimhreacha, am


aithint agus labhairt


aimsiú agus labhairt


meaitseáil agus labhairt


dúradáin, snap


liostú


cluiche cuimhne

· cluichí le treoracha ó pháiste eile


tarraingt agus dathú pictiúr

· pictiúir agus cluichí a úsáid chun suíomh a chur in iúl


ar, sa, faoi, idir, ag

· caint faoi rudaí a tharla, atá ar siúl agus a tharlóidh


thóg mé, chonaic tú, bhí sé


tugann sé, feiceann sí, bím, suím, éirím


tógfaidh mé, feicfidh mé, beidh tú


anois:


ag rith, ag léim, ag súgradh, ag éirí


ag dul a chodladh, ag ní, ag scríobh

· páirt a ghlacadh i gcluichí foghraíochta agus litrithe


feicim le mo shúilín, bingo, an crochadóir.

Comhtháthú le hábhair eile

1. OSPS: Mé féin—mo theach, mo chairde

2. Stair: Scéalaíocht—scéal faoin múinteoir nuair a bhí sé/sí óg: na bréagáin, an teach, na háiseanna, na siopaí

3. Matamaitic: Uimhreas: ‘Cúig ubh’ agus rímeanna eile

4. Ceol: Ag léiriú: Amhráin Ghaeilge

5. Corpoideachas: Cluichí: Seoladh agus glacadh: Anseo!

6. Domsa! A Mháire! Go maith! Féar plé duit!
 

  

Éisteacht: 

 

 

 

 Snáithaonad: Ag cothú spéise
 

 

 

  go neamhfhoirmiúil

 

·  éisteacht leis an nGaeilge á húsáid go teagmhasach mar theanga chaidrimh agus bhainisteoireachta
 

 sa teagasc

· éisteacht le Gaeilge, cé nach dtuigfeadh sé/sí gach focal b’fhéidir
· éisteacht gan bhrú le hábhar tarraingteach
rainn

scéalta aitheanta

gníomhamhráin thaitneamhacha
 

 

 

 

 

 Snáithaonad: Ag tuiscint teanga: Ba chóir go gcuirfí ar chumas an pháiste
· éisteacht leis an nGaeilge á labhairt go rialta gach lá chun frásaí faoi leith a


dhaingniú


ag teacht isteach ar maidin


ag dul amach ag am lóin


‘Cé leis an bosca lóin?’


moladh


tionól na scoile

· éisteacht le cainteoir(í), beo agus i bhfíseáin, agus an chaint a thuiscint le cabhair

na súile, an aghaidh


an guth, béim, tuin na cainte

· cluichí éisteachta a éilíonn tuiscint a imirt

éisteacht agus aithint nó taispeáint


éisteacht agus aimsiú


éisteacht agus meaitseáil

· éisteacht agus leanúint treoracha


éisteacht agus dathú


‘Cuir dath dubh ar an díon.’


‘Cuir dath buí ar an éan.’


éisteacht agus tarraingt


‘Tarraing bord agus cathaoir.’


‘Tarraing cathaoir eile.’


deir Ó Grádaigh


gluaiseacht le ceol

· taithí a fháil ar éisteacht ghníomhach trí aire a dhíriú ar an ábhar éisteachta le cabhair ó cheisteanna an mhúinteora
· foghraíocht cheart a chloisteáil chun taithí a fháil ar na fuaimeanna ar leith atá sa Ghaeilge

· éisteacht le treoracha ón múinteoir agus na mothúcháin a léiriú le mím nó pictiúr

 

 

Leitheoireacht: 

 

 

 

 Snáithaonad:Ag cothú spéise: Ba chóir go gcuirfí ar chumas an pháiste
· léitheoireacht a shamhlú le taitneamh trí éisteacht leis an múinteoir mar dhealéitheoir ag léamh scéalta agus dánta tarraingteacha

· taithí a fháil ar an bhfocal scríofa sa timpeallacht, go háirithe sa seomra ranga, agus é a léamh go tuisceanach


fógraí sa seomra ranga


lipéid le haghaidh rudaí sa seomra ranga, I bpictiúir agus ar shaothair ealaíne

· sracfhéachaint ó am go ham ar réimse leathan d’ábhar léitheoireachta


pictiúrleabhair, cartúin, páipéir ghrinn agus irisí


cártaí d’ócáidí speisialta


amchlár an ranga.
Snáithaonad: Ag tuiscint teanga: Ba chóir go gcuirfí ar chumas an pháiste
· a thuiscint gur gníomhaíocht í an léitheoireacht ar féidir í a roinnt le daoine eile


leabhair á léamh os ard ag an múinteoir

· clár cuimsitheach réamhléitheoireachta a leanúint


pictiúrleabhair


cluichí meaitseála


pictiúir a chur in ord


luaschártaí


focalchártaí, frásachártaí, abairtchártaí

· an téarmaíocht ar leith a bhaineann leis an léitheoireacht a chloisteáil as Gaeilge agus a thuiscint


‘Oscail do leabhar!’


‘Féach ar an bpictiúr!’

· stór de ghnáthfhocail inléite a chur le chéile óna t(h)aithí ar théacs sa timpeallacht agus ar leabhair

· focal a aithint trí leideanna a úsáid


ó phictiúir


ó chomhthéacs na bhfocal


ón gcomhréir

· tuiscint a fháil ar an gcaoi a gcomhfhreagraíonn fuaimeanna agus litreacha áirithe i nGaeilge agus i mBéarla go hiondúil


p, b, m, l, n, r

· an ceangal atá idir litreacha agus fuaimeanna na Gaeilge a aithint


guta: fada agus gear, glan, slán


séimhiú ar thúschonsain 


bróg, mo bhróg


téann, ní théann


siúil, shiúil


défhoghair


uan, fuar, iasc, bia

· a bhfuil á léamh aige/aici a thuiscint


ceisteanna, freagraí.
Snáithaonad: Ag úsáid teanga: Ba chóir go gcuirfí ar chumas an pháiste
· léitheoireacht a chleachtadh trí ‘leabhair mhóra’ a léamh in éineacht leis an


múinteoir

· léitheoireacht fheidhmiúil a dhéanamh I gcluichí léitheoireachta


treoracha a léamh agus a leanúint chun cluichí boird simplí a imirt


tús, an baile


ag léamh agus ag déanamh míme le cabhair ó phictiúr


ag léamh abairte agus ag tarraingt pictiúir.
 

Scríobhneoireacht:

4. Snáithe: Scríbhneoireacht (Rang 2: tús na scríbhneoireachta)

Snáithaonad: Ag cothú spéise: a chóir go gcuirfí ar chumas an pháiste
· taitneamh a bhaint as gníomhaíochtaí oiriúnacha scríbhneoireachta a chothaíonn féinmhuinín

· taithí a fháil ar atmaisféar ranga a léiríonn meas ar an bhfocal scríofa agus a thugann luach do dhea-iarrachtaí scríbhneoireachta


obair ar taispeáint


bailiúchán d’iarrachtaí pearsanta scríbhneoireachta

· aischothú dearfach a fháil ar obair phearsanta


ón múinteoir, ó pháistí eile, ó chuairteoirí.
Snáithaonad: Ag úsáid teanga: Ba chóir go gcuirfí ar chumas an pháiste
· an múinteoir a fheiceáil ag scríobh agus é/í ag baint sásaimh as

· scríobh do léitheoirí nó d’éisteoirí éagsúla


é/í féin, an múinteoir, tuismitheoirí, páistí eile

· cabhair a lorg ón múinteoir

· lipéid, comharthaí agus fógraí a chóipeáil agus a scríobh


don bhord dúlra, ón timpeallacht,


ainm na scoile

· a (h)ainm féin a scríobh

· cleachtaí a bhaineann le tús na scríbhneoireachta a dhéanamh


ag meaitseáil abairt le pictiúr agus á scríobh


ag cumadh abairtí as focalchártaí nó frásachártaí agus á scríobh

· pictiúir a tharraingt de rudaí a thaitníonn nó nach dtaitníonn leis/léi agus lipéid a chur orthu

· pictiúir a tharraingt a léiríonn mothúcháin agus lipéid a chur leo


áthas, brón, grá, eagla


ocras, tart, fuacht, teas, tinneas

· liosta focal a scríobh


liosta siopadóireachta


bréagáin don Nollaig

· abairtí a chóipeáil, a iomlánú agus a scríobh


bolgáin chainte a líonadh i gcartúin

· abairtí simplí aonair a scríobh

· nuacht shimplí a scríobh

· scríobh faoi phictiúir


lipéid, abairtí a chóipeáil agus a chumadh

· scríbhneoireacht fheidhmiúil agus cumarsáid a chleachtadh


cártaí d’ócáidí áirithe


lá breithe, an Nollaig, Lá Fhéile Pádraig

· cleachtaí peannaireachta a dhéanamh.

Comhtháthú le hábhair eile

1. Na hamharcealaíona: Péint agus dath: Péinteáil: Lipéid Ghaeilge a chóipeáil le cur ar obair ealaíne

Eolaíocht: Ábhair: Airíonna agus tréithe ábhair: Éadaí samhraidh agus geimhridh a tharraingt agus lipéid réamhscríofa a chur orthu
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

Dánta/Amhráin

 

 

 

 

 

 

 

 

 

 

 

Rudaí eile:

 

 

 

 

 

 

 
 

 

Aiseanna:

 

 

 

 

 

 

 
	 
	 
	 
	 

	
	Content

 

 

 Feidhmeanna Teanga

· Caidreamh sóisialta a dhéanamh 
· Dearcadh a léiriú agus a lorg
· Eolas a thabhairt agus a lorg
· Dul i gcion ar dhuine nó ar dhaoine eile 
Minichain

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Aiseanna
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Frasa na seachtaine
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	Modhanna múinte
	
	Measanú:                                  
	
	Differentiation:
	 

	Modh Díreach
	 
	Teacher observation:               
	 
	 
	 
	 

	Modh na sraithe
	 
	Teacher designed tasks:
	 
	 
	 
	 

	Modh na lanfhreagartha
	 
	Work Samples:
	 
	 
	 
	 

	gníomhaí
	 
	
	
	
	 
	 
	 

	Modh closlabhartha
	 
	
	
	
	 
	 
	 

	Modh closamhairc
	
	
	
	
	 
	 
	 

	Modh na ráite


	 
	 
	 
	 
	 
	 
	 


	 
	 
	 
	ENGLISH
	 
	 
	 
	C.M

	Oral Language:
	 
	 
	 
	Content
	 
	 

	Objectives:

 

 

 

 

  S T R A N D U N I T S

1. R E C E P T I V E N E S S  T O  L A N G U A G E

In developing receptiveness to oral language THE CHILD WILL BE ENABLED TO
• experience challenging vocabulary and sentence structure from the teacher
• listen to stories, descriptions, instructions and directions and respond to them
• listen to sounds and respond to them
• become more adept in using appropriate verbal and non-verbal behaviour in order to secure and maintain the attention of the listener
eye contact, facial expression, audibility and clarity of enunciation, tone of voice
• use gesture and movement to extend the meaning of what he/she is saying
• express in mime various emotions and reactions, and interpret the emotions and reactions of others.

2. COMPETENCE AND CONFIDENCE IN USING LANGUAGE

In developing competence and confidence in using oral language THE CHILD WILL BE ENABLED TO
• talk about and reflect on past and present experiences, and plan, predict, anticipate and

speculate about future and imaginary experiences
• experiment with more elaborate vocabulary and sentence structure in order to extend and explore meaning

experimenting with descriptive words

combining simple sentences

elaborating simple sentences
• experiment with word order and examine its implications for meaning and clarity
• focus on the subject under discussion and sustain a conversation on it
• initiate discussions, respond to the initiatives of others, and have practice in taking turns

• engage in real and imaginary situations to perform different social functions

greeting others

receiving and giving compliments

using the telephone

making requests for information
3. DEVELOPING COGNITIVE ABILITIES THROUGH LANGUAGE

In developing cognitive abilities through oral language THE CHILD WILL BE ENABLED TO
• give a description, recount a narrative or describe a process, and answer questions about it
• listen to other children describe experiences and ask questions about their reactions to them
• become increasingly explicit in relation to people, places, times, processes and events by adding elaborative detail to what he/she describes and narrates
• listen to a story or narrative and ask questions about it
• engage in real and imaginary situations involving language use

explain, persuade, enquire, report, agree,  dissent, discuss a point of view, justify opinions and provide solutions to problems
• ask questions that will satisfy his/her curiosity and wonder

who? where? what? when? why? how? what if?
4. EMOTIONAL AND IMAGINATIVE DEVELOPMENT THROUGH LANGUAGE

In developing emotional and imaginative life through oral language THE CHILD WILL BE ENABLED TO
• describe everyday experiences and events
• express feelings in order to clarify them and explain them to others
• tell stories in his/her own words and answer questions about them
• listen to, read, learn and recite a varied and appropriate repertoire of rhymes and poems
• re-create stories and poems in improvisational drama
• use play and improvisational drama to sustain imaginary situations
• listen to and say nonsense words and unusual
• listen to, learn and tell riddles and jokes
• clap the rhythms of poems and rhymes
• listen to, read, learn and recite more sophisticated nonsense verse and rhymes
• recognise and re-create sounds in the environment
• create real and imaginary sound worlds
• use imaginative play to create humorous characters and situations.

  

 

Reading:

 

 

 

Objectives:

 

 

1.   R E C E P T I V E N E S S  T O L A N G U A G E

In developing reading strategies THE CHILD WILL BE ENABLED TO
• continue to experience the reading process being modeled

• engage in shared reading activities
• visit the school library and the local library
• continue to build a sight vocabulary of common words from books read and from

personal experience
• engage in activities designed to increase awareness of sounds

focusing on the sounds associated with letters and letter- clusters, patterns of sounds in words
• learn about the sounds associated with the part of a word or syllable that allows it to rhyme with another word or syllable

d – ock t - able

s - ock c - able

cl – ock f – able
• learn about the sounds associated with the beginning of a word or syllable
• learn to connect the beginnings of words and syllables with their rhyming parts as an auditory and visual exercise

`onset and rime': r – at c - at m - at

different onsets

single consonants r - at

consonant blends pl - an

digraphs ch - at

different rimes

vowel digraphs tr - ee

vowel-consonant combinations h – and
• learn about common word endings, word families and roots of words
• use knowledge of letter-sound relationships (grapho/phonic cues), grammar and syntax (syntactic cues) and surrounding text (contextual cues) when attempting to identify unfamiliar words
• self-correct reading errors when what he/she reads does not make sense
• develop reading skills through engaging with reading material appropriate to his/her stage of development
• adapt his/her reading style for different purposes

browsing, simple scanning and skimming.
2. COMPETENCE AND CONFIDENCE IN USING LANGUAGE

In reading for pleasure and information THE CHILD WILL BE ENABLED TO
• read from a range of children's literature, choosing material for reading during silent reading periods
• engage in personal reading

• learn to find books in a classroom or school library
• read aloud to share a text with an audience
• find information and share it with others
• perform simple information retrieval tasks

using a table of contents

using a simple index
3. DEVELOPING COGNITIVE ABILITIES THROUGH LANGUAGE

In developing interests, attitudes and the ability to think through reading THE CHILD WILL BE ENABLED TO
• pursue individual interests through independent reading of fiction and non-fiction
• adopt an active approach to a text by posing his/her own questions
• give recommendations to and receive recommendations from the wider community of readers on the choice of reading material

parent, teacher, librarian, other children
• develop comprehension strategies

recalling details and events

assimilating fact

retelling stories
• perform alphabetical order tasks
• predict future events and outcomes in a book that is being read aloud
• express a more formal response by giving a considered personal opinion of a book in oral or in written form
• use information technology to increase motivation to read and to enhance reading development.
4. EMOTIONAL AND IMAGINATIVE DEVELOPMENT THROUGH LANGUAGE

In responding to text THE CHILD WILL BE ENABLED TO
• continue to listen to and enjoy stories and poems being read aloud
• engage in spare-moment reading and browsing by having ready access to reading material
• engage with a wide variety of text

picture books, poetry, stories, informational material
• experience enhanced levels of self-esteem through success in reading
• listen to entire stories read aloud in instalments
• respond to characters and events in a story

talk and discussion, writing, drama, visual arts
• explore different attitudes and feelings by imagining what it would be like to be certain characters
• engage frequently in informal discussion of books with teacher and others.

 

 

 

 

 

 

 

 

 

 

 

Writing:

 

 

Objectives:

 

1.   R E C E P T I V E N E S S T O L A N G U A G E

THE CHILD WILL BE ENABLED TO
• experience a classroom environment that encourages writing

personal writing collections

class library

writing corner

displays of writing
• observe the teacher as he/she models writing stories
• seek help from the teacher in order to achieve accuracy and an appropriate standard of presentation
• experience how a story structure is organised by reading and listening to fiction
• write regularly for different audiences

personal purposes

the teacher

other children

the family
• choose topics to write about
• explore different genres

a story

an invitation

a letter
• work with other children when writing
• have writing valued

hearing it praised

having it displayed

sharing it with others
2. COMPETENCE AND CONFIDENCE IN USING LANGUAGE

In developing competence, confidence and the ability to write independently

THE CHILD WILL BE ENABLED TO
• experience an abundance of oral language activity when preparing a writing task
• realise that first attempts at writing are not necessarily the finished product and learn to undertake second drafts in order to improve writing
• understand that the conventions of punctuation help to make meaning clearer in writing

full stops, capital letters
• spell words in a recognisable way based on an awareness of the most common spelling strings and patterns

simple words with short vowel rimes: dog, mill, rock

simple words with regular patterns: street, came, float

two-syllable words with regular patterns: robber, happen

words with common prefixes and suffixes: display, wonderful
• use approximate spelling as an interim measure in mastering the conventions of spelling
• spell correctly a range of familiar, important and regularly occurring words, and use a variety of sources as aids to spelling

words displayed in class

words compiled in personal dictionaries

words learned in reading
• choose topics for writing after conferring with the teacher
• have regular opportunities to write for himself/herself or for others
• decide whether or not to re-draft a piece of writing
• confer with the teacher and others on the quality of presentation
• write notes and messages to different audiences

teacher

friends

parents.
3. DEVELOPING COGNITIVE ABILITIES THROUGH LANGUAGE

In clarifying thought through writing THE CHILD WILL BE ENABLED TO
• write in a variety of genres

stories, diaries, poetry, charts, lists, captions, cards, invitations, simple letters
• write a version of a story told by the teacher
• write about something that has been learned
• write the significant details about an event or an activity

a game I played

my birthday
• write an explanation for something
• re-read work, confer with the teacher or others about it, and then rewrite it
• write a simple sentence and add words to it to extend its meaning
• listen to a story and write down questions to ask about it
• write answers to questions asked by the teacher.
4. EMOTIONAL AND IMAGINATIVE DEVELOPMENT THROUGH LANGUAGE

In developing emotional and imaginative life through writing THE CHILD WILL BE ENABLED TO
• express feelings in writing

happiness; sadness; excitement; pride; anticipation
• write about experiences

enjoyable; funny; annoying; frightening
• listen to the experiences of others and express reactions to them in writing
• draw and write about sensory experience

sight; hearing; taste; touch; smell
• write about feelings experienced in drama activities
• draw and write stories and poems
• express in writing likes and dislikes about events and characters in stories and poems
• listen to music and write about it.

 

 

 

 

 

 

 

 

 

Spellings/Phonics:

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Grammar:

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Poetry:

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Resources:

 

 

 

 

 

 

 

 

 

 

 
	 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	
	
	 

	Methodologies:
	
	
	 
	 
	 
	 
	 

	Talk and Discussion:
	 
	
	Assessment:
	
	Differentiation:
	 

	Active learning:
	 
	
	Teacher observation:
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	Teacher designed tasks:
	 
	 
	 
	 

	Problem Solving
	 
	
	Diagnostic tests:
	 
	 
	 
	 

	Skill through content:
	 
	
	Standardised tests:
	 
	 
	 
	 

	Environment:
	 
	
	
	
	 
	 
	 

	Use of ICT:
	 
	 
	
	
	 
	 
	 

	
	
	
	 
	 
	 
	 
	 

	 
	 
	 
	MATHEMATICS
	 
	 
	 
	C.M
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	Methodologies:
	 
	
	Mathematical Language:
	
	
	 

	Talk and Discussion:
	 
	
	 
	 
	
	 
	 

	Active learning:
	 
	
	 
	 
	 
	 
	 

	Collaborative learning:
	 
	
	 
	 
	 
	 
	 

	Problem Solving
	 
	
	 
	 
	 
	 
	 

	Skill through content:
	 
	
	 
	 
	 
	 
	 

	Environment:
	 
	
	 
	 
	 
	 
	 

	Use of ICT:
	 
	
	 
	 
	 
	 
	 

	Estimation strategies for
	 
	
	 Differentiation:
	 
	
	 

	number:
	 
	
	
	
	 
	 
	 

	Maths Trails:
	 
	
	
	
	 
	 
	 

	 
	
	
	
	
	 
	 
	 

	Assessment:
	
	
	
	
	 
	 
	 

	Teacher observation:
	
	
	
	
	 
	 
	 

	Teacher designed tasks:
	
	
	
	
	 
	 
	 

	Diagnostic tests:
	
	
	
	
	 
	 
	 

	Standardised tests:
	
	
	
	
	
	
	 

	 
	
	
	
	
	
	
	 

	 
	 
	 
	 
	 
	 
	 
	 


	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	SESE
	 C.M
	 
	 
	 

	HISTORY

 

 

 

Strand:

 

 

 

Strand Unit:

 

 

 

Objective(s):

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Content:

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
	 
	Methodologies:
	 

	
	 
	Story
	
	 

	
	 
	Drama and role play

	
	 
	Oral evidence
	 

	
	 
	Documentary Evidence:

	
	 
	Using  ICT:
	 

	
	 
	Personal/family history:

	
	 
	Using Artefacts:
	 

	
	 
	Pictures/photos:
	 

	
	 
	Using evidence:
	 

	
	 
	 
	 
	 

	
	 
	 
	 
	 

	
	 
	 
	 
	 

	
	 
	 
	 
	 

	
	 
	 
	 
	 

	GEOGRAPHY
	 
	 
	 
	C.M
	Methodologies:
	 

	Strand:

 

 

 

Strand Unit:

 

 

 

Objective(s)

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Content:

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
	 
	Talk and Discussion:

	
	 
	Active learning:
	 

	
	 
	Collaborative learning:

	
	 
	Problem Solving
	 

	
	 
	Skill through content:

	
	 
	Cooperative learning:

	
	 
	Photos:
	
	 

	
	 
	ICT:
	
	 

	
	 
	Guided discovery:
	 

	
	 
	Maps/globes/atlas:
	 

	
	 
	Fieldwork:
	 

	
	 
	Story:
	
	 

	
	 
	 
	 
	 

	
	 
	 
	 
	 

	
	 
	 
	 
	 

	SCIENCE
	 
	 
	 
	 C.M
	Methodologies:
	 

	Strand:

 

 

 

Strand Unit:

 

 

 

Objective(s)

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Content:

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
	 
	Talk and Discussion:

	
	 
	Active learning:
	 

	
	 
	Guided/discovery:
	 

	
	 
	Collaborative learning:

	
	 
	Exploration of materials:

	
	 
	Skill through content:

	
	 
	Teacher directed approach:

	
	 
	Investigative Approach:

	
	 
	 
	 
	 

	
	 
	 
	 
	 

	
	 
	Differentiation:
	 

	
	 
	 
	 
	 

	
	 
	 
	 
	 

	
	 
	 
	 
	 

	
	 
	 
	 
	 

	
	 
	 
	 
	 


	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	VISUAL ARTS
	 
	 
	 
	C.M

	 

 1. Strand: Drawing

Strand Unit:  Making drawings: The child should be enabled to
· experiment with the marks, lines, shapes, textures, patterns and tones that can be made with different drawing instruments on a range of surfaces


interpreting, as appropriate, line, tone, texture, pattern


using crayons, soft pencils, charcoal, chalks,


textured papers, fabrics


using a computer art program to experiment with marks, lines, shapes, pattern 
and rhythm

· make drawings based on his/her personal or imaginative life with a growing sense of spatial relationships


friends skipping, playing ball, running in the yard


imaginative themes based on the fantastic and the magical

· explore shape as seen in natural and manufactured objects and become aware of the shape of shadows cast by objects


making silhouette drawings of simple objects

drawing the shapes of objects and their shadows

· draw from observation


a variety of natural and manufactured objects (e.g. a tree, leaf, flower, fruit, 
vegetable, objects grouped on shelves or display tables) / a classmate.

Strand unit: Looking and responding:  The child should be enabled to

· look at and talk about his/her work, the work of other children and the work of artists


describing what is happening in the drawing


liness, shapes, textures, patterns, tones created and arranged to compose the 
drawing / how materials and tools were used and effects created / what was 
intended / what he/she likes best about the drawing.

Linkage

Print: organising line, shape, pattern in a print design

Construction:discovering how a 2-D drawing translates into 3-D reality

Fabric and fibre: developing awareness of line, shape and texture

These and other possible links between strands could be developed as mixed media activities.

A mixed-media approach within strands is also possible.

Integration

Music:interpreting (in drawing) simple rhythm patterns; interpreting themes from songs

Dance: interpreting (in drawing) themes explored through movement

2. Strand: Paint and colour

Strand Unit: Painting: The child should be enabled to

· explore colour with a variety of materials and media


paint, crayons, chalks, coloured pencils, felt-tipped or fibre-tipped pens


print, collage, fabric and fibre


using a computer art program to experiment with colour and to create images

· use colour expressively to interpret themes based on his/her personal or imaginative life / particular moments from stories, poems, songs, music / what might happen next in a story
· paint objects chosen for their colour possibilities


flowers and other objects from the nature table 


toys with imagined background detail

· discover colour in the visual environment and become sensitive to tonal variations between light and dark, and to variations in pure colour (hue)


discover colour and tone through themes chosen for their colour possibilities (e.g. 
a sunny or stormy sky)

· discover harmony and contrast in natural and manufactured objects and through themes chosen for their colour possibilities


features that blend with their environment and those that stand out


colour-and-shape games based on camouflage

· discover colour, pattern and rhythm in natural and manufactured objects and


interpret them in his/her work


using repeated complementary colours to add variety to his/her work

· explore the relationship between how things feel and how they look


texture in natural and manufactured objects   /rough, smooth, bumpy, prickly, 
fluffy /
interpreting a variety of these in colour and tone


creating creamy, crumbly textures.
Strand Unit: Looking and responding: The child should be enabled to

· look at and talk about his/her work, the work of other children and the work of artists


describing what is happening in the painting / the colours and tones chosen / the 
lines, shapes, textures  and pattern created / how they are arranged in the 
painting / how colour was used and effects created / what he/she or the artist was 
trying to express / what he/she likes best about the painting.

Linkage

Drawing: interpreting pattern, rhythm, texture in drawing

Print: creating texture, shape, negative shape, pattern

Fabric and fibre: developing colour awareness and creating colourful effects

Integration

Music: interpreting (in paint and colour) responses to a story told in sound

History: interpreting (in paint and colour) themes from stories

3. Strand: Print

Strand Unit: Making prints: The child should be enabled to

· experiment with the effects that can be achieved with simple print-making techniques / with oddments that have interesting textures and/or shapes / making rubbings from tree bark, fabrics / using a limited colour range to focus on texture, shape, negative shape, pattern / discovering how simple prints could be further developed by overprinting with contrasting colours and with the same or contrasting shapes
· use a variety of print-making techniques to make theme-based or non-representational prints / making a variety of relief prints / composing a relief print block using one or more colours / creating a design for a print by drawing thick and thin lines into a slab of clay / printing with mask-outs / masking areas of an inked surface from which prints have already been taken / making stencils / spray or sponge painting over stencils cut to his/her design / making wax-resist pictures / sponge painting over a wax crayon or candle design / making wax-crayon transfer prints using wax crayons of various colours to print out as a coloured drawing / doing a number of exploded designs using a computer art program.
Strand Unit: Looking and responding: The child should be enabled to

· look at, handle and talk about familiar objects for experience of shape, texture and pattern
· look at and talk about his/her work, the work of other children and art prints that have relatively simple shapes, textures and patterns


describing the print line, shape, colour and tone, texture, pattern and how they 
combine / how materials and tools were used to create effects / what he/she likes 
about the print / looking at some prints to investigate printmaking techniques (e.g. 
comparing the lithograph with his/her own wax-resist technique)

· look at examples of print design in everyday use.

Linkage

Drawing: interpreting line, shape, pattern in drawing

Paint and colour: developing a sense of pattern and rhythm

Integration

Mathematics: developing awareness of 2-D shape

4. Strand: Clay

Strand Unit: Developing form in clay: The child should be enabled to

· explore and discover the possibilities of clay as a medium for imaginative expression / squeezing, pinching, pulling, squashing, prodding, rolling a small ball of clay / tearing pieces from the clay and putting them together again / making forms of different sizes that have simple flowing contours
· change the form of a small ball of clay, using the medium expressively / making animals or birds, real or imagined, and finishing them with surface texture and/or incised decoration / making sturdy clay figures based on stories, poems, songs, music, drama
· work inventively with cubes or oblong blocks of clay and add details to suggest a solid structure / designing and making a house / designing and making a variety of buildings to suggest a town
· make simple pottery / designing and making a pinch-pot or a coilbuilt pot finishing it with incised decoration or paint and varnishing it when dry
· experiment with and develop line, shape, texture and pattern in clay


decorating clay slabs with patterns of small clay coils and pellets / experimenting 
with textural effects / working in low relief on small, thick slabs of clay.
Strand Unit: Looking and responding: The child should be enabled to

· look at, handle and talk about natural and manufactured objects for experience of three-dimensional form / pebbles, shells, fir cones, soft, moulded or carved toys, simple pottery
· look at and talk about his/her work, the work of other children and figures by famous sculptors with contrasting styles (or slides or prints)


describing the form / how it felt to work with the clay / how the sculptor may have 
worked / what he/she or the artist was trying to express / what he/she likes best 
about the work.

Linkage and integration

Drawing: developing awareness of form through drawing

Integration

Drama: interpreting (as sturdy clay figures) characters explored through drama

5. Strand: Construction

Strand Unit: Making constructions: The child should be enabled to

· explore and experiment with the properties and characteristics of materials in making structures


grouping, balancing and building with relatively small components and with 
construction toys that allow free play / how some materials help to create or 
suggest form / how structure and balance are achieved / how the various outlines 
and spaces are created / how the different parts relate to the whole / how 
materials can be joined together / how some materials can add colour, pattern, 
texture, interest

· make imaginative structures


designing a large imaginative complex with a variety of spaces for inventive use 
(e.g. a castle) / designing an imaginative structure with some complexity in the 
division of space (e.g. a miniature theatre set) / designing an imaginative 
plaything from waste material (e.g. a robot, a fantastic toy).

Strand Unit: Looking and responding: The child should be enabled to

· look at collections or photographs of natural and built structures and investigate spatial arrangements, balance and outline and how the spaces created relate to the whole / habitats of burrowing animals, towers
· look at and talk about his/her work and the work of other children


describing the structure, the materials and tools chosen and other possible 
choices / how the spaces were arranged / how balance was achieved / what he/she 
was trying to express / what he/she likes best about the work

· look at and talk about a local building complex, at a famous building and at visually stimulating artefacts (or slides or prints) 


a shopping centre, a farm building, the school, a castle

toys, machines, playground furniture.
Linkage

Drawing: developing spatial awareness in drawings

Print and colour: discovering how colour can add interest to structures

Clay: developing awareness of how objects are solid and take up space

Integration

Drama: making a miniature theatre set

Science: Materials & Properties and characteristics of materials: Designing and making

6. Strand: Fabric and fibre

Strand Unit: Creating in fabric and fibre: The child should be enabled to
· explore and discover the possibilities of fabric and fibre as media for imaginative expression


experimenting in changing open-weave fabric (e.g. hessian) / removing sets of 
fibres in either direction / weaving in contrasting fibres / threading in decorative 
items / talking about and inventing stitches / discovering and talking about how 
different textures feel and how they compare when put together

· make small inventive pieces with fabric and fibre


designing and making a non-representational or theme-based collage or appliqu. 
/ developing colour, texture, shape awareness / paying close attention to and 
talking about the shapes created, the shapes between the shapes and whether 
some of them overlap / decorating a small piece of fabric with stitches and other 
additions / creating line, shape, colour, texture / filling in some of the shapes 
created with colourful and/or textural effects / designing and making soft 
sculptures or puppets using old clothes / weaving small individual pieces creating 
colourful and/or textural effects

· invent a costume using old clothes / sewing, lacing or pinning large fabric strips

together to create a magic cloak.
Strand Unit: Looking and responding: The child should be enabled to
· look at, handle and talk about a variety of fabrics and fibres for experience of tactile, visual and spatial qualities


soft, fluffy, coarse, stiff, warm, cool, finely or thickly woven / colour and pattern


/ covering and folding qualities

· look at and talk about his/her work and the work of other children


describing the work / the colours, textures, patterns and effects created / what 
he/she intended / what he/she likes best about the work

· look at and talk about fabrics crafts and artefacts and

Linkage

Drawing: developing awareness of texture, pattern

Paint and colour: developing colour awareness

Construction: beginning to develop a practical understanding of structure, e.g. in a costume or in jewellery

Integration

Drama: making a miniature theatre set

Science: Materials & Properties and characteristics of materials; Designing and making

History: interpreting (as puppets or in costume) characters from stories
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	Methodologies:
	 
	
	Assessment:
	 
	Differentiation:
	 

	Talk and Discussion:
	 
	
	Teacher observation:
	 
	 
	 
	 

	Active learning:
	 
	
	Teacher designed tasks:
	 
	 
	 
	 

	Collaborative learning:
	 
	
	Diagnostic tests:
	 
	 
	 
	 

	Looking and Responding
	 
	
	Standardised tests:
	 
	 
	 
	 

	Skill through content:
	 
	
	
	
	 
	 
	 

	Environment:
	 
	
	
	
	 
	 
	 

	Use of ICT:
	 
	
	
	
	 
	 
	 

	Guided Discovery
	 
	
	
	
	 
	 
	 

	 
	 
	
	
	
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	 
	 
	 
	MUSIC
	 
	 
	 
	C.M

	 

 1. Strand: Listening and responding
Strand unit: Exploring sounds: the child should be enabled to
Environmental sounds

· listen to, identify and describe sounds in the environment with increasing awareness


ambulance, alarm clock, thunder, silence

· recognise and classify sounds using differing criteria


different types of mechanical sounds e.g. lawnmower, pneumatic drill


different types of barking e.g. howling, yapping, barking, growling

· recognise and demonstrate pitch differences


high, low and in-between sounds
Vocal sounds

· identify pitch differences in different voices


child, adult male, adult female

· explore the natural speech rhythm of familiar words


double-decker, tractor, skipping-rope


‘home again, home again, jiggity jig’


Dublin, Cork, Tipperary, Sligo
Body percussion

· discover ways of making sounds using body percussion


tapping, clapping, slapping, clicking
Instruments

· explore ways of making sounds using manufactured and home-made instruments


manufactured e.g. triangle, tambourine, drum, jingle stick


home-made e.g. shakers, metal or wooden objects, fibres


striking or shaking in a variety of ways

· explore how the sounds of different instruments can suggest various sounds and sound pictures


rustling paper to represent leaves in the wind


coconut halves to represent galloping horses.
Strand unit:Listening and responding to music: the child should be enabled to
· listen to a range of short, familiar and unfamiliar pieces of music or excerpts


excerpts from classical music e.g. ‘Tuby the Tuba’ by G. Kleinsinger, ‘Peter and 
the Wolf’ by Prokofiev


excerpts from the ‘Nutcracker Suite’ by Tchaikovsky


Irish music e.g. ‘Riverdance’ by Bill Whelan, ‘Trad at Heart’


popular e.g. ‘Walking in the Air’ (theme from ‘The Snowman’, by Howard Blake)


‘Grandad’ by Flowers and Pickett


musicals e.g. songs from ‘Oliver!’ by Lionel Bart
· respond imaginatively to pieces of music through movement


clapping, tapping, swaying, marching, dancing
· talk about pieces of music, giving preferences, and illustrate responses in a variety of ways


this music is exciting, sad, lively


it makes me feel happy, frightened, giddy


it reminds me of the circus, a storm, big crowds


writing, drawing, painting, humming
· show the steady beat in listening to a variety of live or recorded music, accompanying songs or chants


marching, clapping, skipping, dancing
· differentiate between steady beat and music without a steady beat


music with a steady beat e.g. ‘Winter Bonfire’ by Prokofiev


music without a steady beat e.g. ‘Theme from Harry’s Game’ by Clannad
· identify and show the tempo of the music as fast or slow, getting faster or getting slower


drum beat, played quickly or slowly


dance music


getting faster: ‘Shoe the Donkey’


slow: a short extract from Piano Concerto No. 21, second movement, by Mozart
· differentiate between sounds at different dynamic levels (loud and soft, getting louder and getting softer)


triangle, struck heavily to make a loud sound, struck gently to make a soft sound


music gradually getting louder e.g. ‘Bolero’ by Ravel
· perceive the difference between long and short sounds


a resonating instrument, such as a triangle or a bodhrán, makes a long sound


once struck; if it is touched by hand, the sound is interrupted and hence shortened
· identify obviously different instruments


bodhrán, triangle.
Linkage

Composing—Talking about and recording compositions

Integration

Visual arts: Drawing; Paint; Elements of art—An awareness of line, shape, pattern

PE: Dance—Exploration, creation and performance of dance

Science: Energy and forces—Sound

2. Strand: Performing

Strand unit: Song singing: the child should be enabled to
· recognise and sing with increasing vocal control and confidence a growing range of songs and melodies


playground songs and games

 folk tunes

action songs


amhráin Ghaeilge


popular tunes


themes from television and radio


these should include pentatonic tunes (based on five notes: d, r, m, s, l)
· recognise and imitate short melodies in echoes


‘This Old Man’, ‘ Féileacáin’

· show the steady beat (pulse) when performing familiar songs, singing games or rhythmic chants


singing the tune while clapping or tapping the beat


chanting e.g. ‘Who Stole the Cookie?’

· understand the difference between beat and rhythm


marching to the beat while clapping the rhythm or words of a song


one group keeps the beat, another taps the rhythm, another sings the song

· perceive the shape of melodies as moving upwards, downwards or staying the same


melody moves downwards e.g. first line of ‘Joy to the World’

· select the dynamics (loud, soft) most suitable to a song


soft, gentle singing for a lullaby


loud, energetic singing for a march or action song

· notice obvious differences created between sections of songs in various forms


verse and refrain, call-and-response


solo-chorus, question-and-answer.
Strand unit: Literacy:the child should be enabled to
Rhythm

• identify and perform familiar rhythm patterns from memory and from notation

cat    cat    kit-tens   cat

Cork   Cork   Gal-way  Cork

ta   ta   ti   ti   ta

or

ti   ti   ta   t  i ti   ta

Pitch

· recognise the shape (contour) of a simple melody


I love you, you love me, etc.
· TG p. 36: recognise and sing familiar tunes and singing games within a range of two


or three notes*


hummed


sung to one syllable (e.g. da da da)


from hand signs


sung in tonic solfa (e.g. s, m or l, s, m)


‘Rain, rain, go away’ (s, m, s s, m), ‘Olé, Olé’ (m, s, m, s)


from staff notation (two-lined stave)

Rhythm and pitch

· TG P.37recognise and sing simple tunes, from simplified notation, combining rhythm and pitch


stick notation


s 

m

 s s

 m


Rain,

 rain, 

go a 

–way


simplified staff notation


s 
m 
m
s 
rest



Pease por – ridge
 hot 
(rest)

Strand unit: Playing instruments: the child should be enabled to
· play some percussion instruments with confidence


playing long and short notes on the triangle, tambourine or drum


taking turns, alone or in small groups

· use percussion instruments to show the beat or rhythm in accompanying songs or rhythmic chants

· identify and perform simple two-note or three-note tunes by ear or from simple notation


using tuned percussion instruments (e.g. chime bars, glockenspiel), a tune such


as ‘Hot Cross Buns’ may be played on the notes B, A, G


TG P. 38simplified staff notation (two lines):

Strand: Composing
3. Strand: Composing

Strand unit: Improvising and creating: the child should be enabled to
· select sounds from a variety of sources to illustrate a character or a sequence of events, individually and in groups


representing characters


each of the seven dwarfs


the three bears


using sound effects to accompany games, poems, stories, pictures

· invent and perform short musical pieces with increasing ease and control of musical elements


high/low (pitch), fast/slow (tempo), loud/soft (dynamics), long/short


(rhythm), beginning, middle and end (structure)


a high fast sound, a low fast sound, then a high, fast sound again


sequence of events illustrated in sound


story of a storm:


wind: vocal wind sounds (long)


rain: rattling sounds with shakers (fast)


thunder: booming drum (slow, loud)


rain ceases: shakers (played more quietly and slower)


sun shines: tinkling triangle sound (short, soft)

· recall, answer and invent simple melodic and rhythmic patterns, using voices, body percussion and instruments


singing conversations e.g. ‘Cá bhfuil do mhála?’—‘Faoin mbord’


‘What did you have for your breakfast?’—‘Toast and peanut butter!’


vocal improvisations e.g. ‘Vehicles’ (to underlying 4-beat pattern):


Volvo, Volvo, Volvo, roll


Volkswagen beetle Volkswagen beetle


Fo-----------------rd, Fo------------------rd


tractor splutter splutter, tractor splutter splutter.
Strand unit: Talking about and recording compositions

The child should be enabled to

· talk about his/her work and the work of other children


how the instruments were selected


how the sounds were produced


what they sounded like


how easy or difficult they were to play


how he/she enjoyed exploring them


what he/she liked best

· TG P.40: invent graphic symbols or use standard notation to represent selected sounds

Content for first and second classes

· record compositions on electronic media


using the school equipment


a child’s basic tape recorder


keyboard


computer
Linkage

Listening and responding—Exploring sounds

Performing—Playing instruments

Integration

Visual arts: Drawing; Elements of art—An awareness of line 
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	Drama
	 
	 
	 
	C.M

	Strand

 

 Drama to explore feelings, knowledge and ideas, leading to understanding
 

 Strand unit: Exploring and making drama: the child should be enabled to
· use the ability to play at make-believe to enter fully into participation in drama


moving from a game with blindfolds into a drama about children who were struck 
blind by the wicked witch


create circus acts for the circus owner who has lost his/her circus acts, and which 
must be good enough to fool the cross king or queen


react as one of a group of snowmen or snowwomen playing, singing and dancing 
while people are asleep, and who is told by Jack Frost that the sun will soon be 
here

· use his/her emerging awareness of the differences in people in order to begin to develop an understanding of the relationship between role and character


increase audibility and volume when talking to the man at the toll bridge who is 
hard of hearing


play out the scene where a dealer convinces Jack that he should sell the cow he 
loves for a bag of beans, exploring what kind of person the dealer is and what 
kind of person Jack is


in an alternative working of the same story, play out the scene where Jenny meets 
the giant’s wife for the first time and the giant’s wife tells her about how hard the 
giant is to live with


take a role in a’presentation’ for people from China who want to see what life is 
like here in Ireland

· experience how context is built and a drama reality created through the use of space and objects


set out different objects to represent aspects of the room in which the camogie or 
football team meets


use various objects to signal the different individual compartments in the rabbit 
warren


a scarf round the neck is taken as the royal robe, which passes from the king or 
queen to the pauper when they want to exchange places for the day
· experience how the fictional past and the desired fictional future influence the present dramatic action


the knowledge that the princess has been imprisoned in the castle and the


children’s desire to get her out make them negotiate with the gatekeeper


because the shepherds and their wives have been warned that innkeepers are 
likely to exploit them, they treat this innkeeper warily


the animals, knowing that some of the wilder animals have eaten smaller animals, 
go to Noah to ask him to devise the ‘Rules of the Ark’
· develop the ability to help maintain the focus in the dramatic action


focus on helping to solve the mathematical problems the gatekeeper sets


how can we help the peacock who has lost the ability to spread his tail?


the capital letters and small letters are arguing with each other but have to bury 
their differences when they hear there is a computer coming who wants to make 
them his/her slaves
· begin to see how tension adds to drama, the suspense that ensures the interest of the participants

decide with the group whether to give a man directions to the church and what
he wants to do there / in the same drama, decide whether to tell the garda that we 
gave him directions to the church


in a drama about friendship and exclusion, see how the group behaves when 
somebody new joins them

explore contexts through irish language
Strand unit: Reflecting on drama: the child should be enabled to
· use reflection on a particular dramatic action to create possible alternative courses for the action


out of role, speculate whether the drama might be more exciting if the ball goes 
into the river and is taken away by it


in role, decide how to teach the frustrated frog to calm down


write a short account of what he/she thinks the animals should do if they want to 
avoid being caught by the hunter


the teacher in role (as Noah) and the animals draw up a list of suggestions on 
how to calm the giraffe and save the Ark, after the giraffe has put his foot through 
the hull

· experience, through drama, the relationship between story, theme and life experience


examine the question of bullying through a reworking of ‘Jack and the Beanstalk’ 
or ‘Jenny and the Giant’s Wife’

use reflections on stories gathered from his/her grandparents to lead to a drama 
about buying a house


without knowing sign language, think about how to communicate with a person 
who cannot hear or speak

· share insights while experiencing the drama or insights that arise out of the drama


reveal whether he/she suspected that it was the man posing as the lollipop person 
who had robbed the church


in the context of a drama that uses a reworked Little Red Riding-Hood story, 
speculate whether there is any time when it is right to talk to strangers


make a picture-sequence, frieze or model to record or interpret what happened in 
the drama.
Strand unit: Co-operating and communicating in making 




drama: the child should be enabled to
Objectives:

 

· develop, out of role, the ability to co-operate and communicate with others in helping to shape the drama


help set up an obstacle course in which the different elements represent the


various hardships the shepherds might have encountered in going to Bethlehem


in a drama about space travel, decide whether we should stop to research what


Mars might be like in reality before moving on with the drama


listen and contribute when the teacher asks for help in recalling and recording 
key moments in the journey of the Ark before the animals reach the new world

· develop, in role, the ability to co-operate and communicate with others in helping to shape the drama


discuss and decide whether we should take the road that leads high into the 
mountains or the one that leads down to the water


as members of a picnicking group, make suggestions about how the group should 
go about finding out, without arousing suspicion, who owns the clothes and 
belongings that have been found


decide from an old map which direction we should go in search of the treasure

· develop fictional relationships through interaction with the other characters in small-group or whole-class scenes as the drama text is being made


as a peasant woman, try to sell your produce in a market-place full of robbers 
and tricksters


as a donkey, try, through physical and vocal communication, to make known to


your masters how you feel about being pushed up a rocky mountainside


as one of a group of starving refugees, try to communicate your anger at those 
who are preventing you from entering the wheatfield


as a shepherd, try to get your scattered sheep into the pen without becoming too 
cross with them

· re-enact for others in the group a scene that has been made in simultaneous small-group work


as part of a drama on an encounter with a giant, show how you think the huge key 
should be lifted up to the lock so as to open the door


in a randomly selected group of three, show for the class the scene in which the 
donkey is helped up the rocky slope in a randomly selected pair, show how you 
might convince your mother to let you go to the woods.
 

 

 

 

Content:

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	 
	 
	 
	 
	 
	 
	 
	

	 
	 
	 
	SPHE
	 
	 
	 
	C.M

	Strand

 

 

 

 

 

 

Strand Unit:

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Objectives:

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Content:

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	 
	 
	 
	 
	 
	 
	 
	

	 
	 
	 
	PHYSICAL EDUCATION
	 
	 
	 
	C.M

	Strand

 

 

 

 

 

 

Strand Unit:

 

 

 

 

 

 

 

 

 

 

 

 

 

Objectives

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Activity

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Resources:

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	 

	 
	 
	 
	 
	 
	 
	

	 
	 
	 
	RELIGION
	 
	 
	 
	                               C.M

	
	 
	
	
	 
	 
	 
	

	Topic:

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	 
	 
	 
	 
	 
	 
	 
	

	 
	 
	 
	 
	 
	 
	 
	

	 
	 
	 
	OTHER ACTIVITIES
	 
	 
	 
	                          

	

	 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	 
	 
	 
	 
	 
	 
	 
	

	 
	 
	 
	 
	 
	 
	 
	

	 
	 
	 
	LINKAGE/INTEGRATION
	 
	 
	 
	

	 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


